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Probationary Staff Process Document
Name:      





School Year:       


Building:       




Position      
Goal: 
NOTE:  For teaching staff, year one goals should be focused on Danielson domains 1 and 2.  Year two goals should be focused on Danielson domains 3 and 4.  See appendix for information about Danielson domains, SMART goals, and school and district improvement goals.
My SMART goal that relates to curriculum or the capacity in which I work with students is:      
My SMART goal aligns with my building’s school improvement plan, the district strategic plan, my benchmarks/GLCEs, OR I got approval from my administrator in the following way: 
     
My SMART goal that relates to classroom management or the management of students is:

     
My SMART goal aligns with my building’s school improvement plan, the district strategic plan, my benchmarks/GLCEs, OR I got approval from my administrator in the following way:
     
Date met with administrator:     
Name of administrator:      
Research-Based Strategy Implemented:

The research-based strategy implemented to address my curriculum/capacity I work with students goal is:      
Cite the research (describe the strategy and record the author and title of book or journal article, name and date of conference, or name and contact info for colleague who used the strategy for his/her action research and had success)      
Describe the strategy      
The research-based strategy implemented to address my classroom/student management goal is:

Cite the research:      
Describe the strategy:      
Date of pre-conference with administrator:      
Name of administrator:      
Books that may be of interest/helpful to you:
Domain 1 and 2:

· Yardsicks by:  Chip Wood 
· Responsive Classroom by:  Paula Denton 
· The Morning Meeting Book by:  Roxann Kriete 
· The First Six Weeks by:  Paula Denton and Roxann Kriele 
· Enhancing Professional Practice by:  Charlotte Danielson 
· Classroom Management that Works by:  Robert J. Marzano, Jana S. Marzano, Debra J. Pickering
Domain 3 and 4:
· Worksheets Don’t Grow Dendrites by:  Marcia Tate 

· Classroom Instruction that Works by:  Robert J. Marzano, Debra Pickering, Jane E. Pollock
· Understanding By Design by:  Jay McTighe and Grant Wiggins
Administrative Observation #1:

Observation took place on:     
Observation was:

· Scheduled      
· Unscheduled      
Administrative Write-Up of Observation:

Pluses:     
Deltas:     
Comments:

     
Administrator’s Signature:      
Date:      
Probationary Staff Member’s Reflection of Observation:

     
Staff Member’s Signature:      
Date:     
Administrative Observation #2:

Observation took place on:      
Observation was:

· Scheduled      
· Unscheduled      
Administrative Write-Up of Observation:

Pluses:

     
Deltas:

     
Comments:

     
Administrator’s Signature:      
Date:     
Probationary Staff Member’s Reflection of Observation:

     
Staff Member’s Signature:      
Date:      
Mentor Observation:
Observation took place on:      
Focus of observation     
Mentor Write-Up of Observation:

Pluses:     
Deltas:     
Comments:     
Mentor’s Signature:      
Date:      
Teacher Write-Up of Observation (optional):

     
Staff Member’s Signature:      
Date:      

Appendix
· Danielson Outline & Rubric
(NOTE:  Numbers in bold in the Danielson rubric under the “content area” heading correspond to the System’s Checklist)
· SMART Goal handout

· District goals

· Your school’s improvement goals

TEACHER PERFORMANCE STANDARDS—
DANIELSON MODEL

Domain 1: Planning and Preparation

Component 1a: Demonstrating Knowledge of Content and Pedagogy

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Knowledge of content and skills.
	Makes content errors or does not correct student content mistakes.
	Displays basic content knowledge but cannot articulate connections with other parts of the discipline or with other disciplines.
	Displays solid content knowledge and can articulate connections with other parts of the discipline or with other disciplines.
	Displays extensive content knowledge, with evidence of continuing pursuit of such knowledge.

	Knowledge of pre-requisite learning.
	Little understanding of prerequisite knowledge important for student learning of content.
	Some awareness of pre-requisite learning, although such knowledge may be incomplete or inaccurate.
	Plans and practices reflect understanding of pre-requisite relationships among topics and concepts.
	Actively builds on knowledge of pre-requisite relationships when describing instruction or seeking causes for student misunderstanding.

	Knowledge of content related pedagogy.
	Displays little understanding of pedagogical issues involved in student learning of content.
	Displays basic pedagogical knowledge but does not anticipate student misconceptions.
	Pedagogical practices reflect current research on best practices within the discipline but without anticipating student misconceptions.
	Displays continuing search for best practices and anticipates student misconceptions.


Component 1b: Demonstrating Knowledge of Students

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Knowledge of characteristics of age group

2.2
	Little knowledge of the expected developmental levels of students at that age.
	Basic knowledge of development levels but does not adapt to instruction.
	Knowledge of development levels and prepares lessons that are age appropriate.
	Displays continuing search for new research regarding developmental levels and are able to adapt when student is not at that level.

	Knowledge of students’ varied approaches to learning

2.2
	Displays little understanding of learning styles and does not adapt lessons for differences.
	Has a basic understanding of learning styles but does not vary or include in lessons.
	Shows an understanding of different learning styles and includes some in the lesson.
	Has thorough understanding of learning modalities and includes most in the lesson.


	Knowledge of students’ skills and knowledge.

5.2    6.1

2.2    6.5
	Has not researched or assessed each students’ skills and level of knowledge.
	Knows some information about some students but does not adapt plans to ensure learning.
	Has researched and assessed students’ abilities and adjusts plans and instruction. 
	Continuously monitors and adjusts instruction to the student’s individual needs and abilities.

	Knowledge of students’ interests and cultural heritage.
	Shows little understanding or knowledge of student interest or of their cultural heritage.
	Displays a basic knowledge of some students, their unique interests and heritage.
	Knows the interests and heritage of students and considers and sometimes includes in the lesson.
	Knows the interests and heritage of all students, includes in lesson when possible, and encourages students to relate to lesson.


Component 1c: Selecting Instructional Goals
	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Clarity

2.1

2.2
	Unable to state lesson goal(s) and expected student outcome.
	Lesson goal stated but is unrelated to district curriculum and/or does not include student outcome.
	Instructional goal is aligned with district curriculum and includes student outcomes.
	All the goals are clear, written in the form of student outcomes, and permit viable methods of assessment.

	Alignment to benchmarks

2.1
	Unfamiliar with state benchmarks and lesson is unrelated to aligned state/district curriculum.
	Familiar with state benchmarks but lesson is unrelated. 
	Lesson goal is aligned to district curriculum and state benchmark(s) is identified.
	Lesson goal is aligned to district curriculum and state benchmark(s) and students can articulate outcomes.


Component 1d: Demonstrating Knowledge of Resources

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Resources for teaching

6.2
	Relies primarily on textbook or printed informational text. 
	Varies instruction with audio/visual materials.
	Utilizes textbook, audio/visual, and some technology in lesson design.
	Relies on and utilizes all possible resources for lesson preparation and instruction.

	Resources for students

4.3
	Textbook is the only source used.
	Use of textbook is supplemented with some handouts.
	Teacher directs students to numerous resources that students rely on for gathering information.
	Students utilize technology, community and all available resources to further their knowledge – teacher facilitates student learning activities.


Component 1e: Designing Coherent Instruction
	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Learning activities designed for diverse learners
	“One size fits all” approach to lesson design and instruction with lecture being the sole technique
	Occasional variations in employing different activities and instructional strategies 
	Varied modalities of instruction designed to assist all students in their learning
	Differentiated lessons and instructional techniques monitored and adapted for all students

	Instructional materials and resources

6.3
	Materials and resources do not support instructional goals or engage students in meaningful learning
	Some of the materials and resources engage students in meaningful learning
	Materials and resources are selected and used that engage most students in learning
	All materials and resources assist in student learning and some are individually selected by students

	Instructional groups
	Students always work independently
	Students are grouped without consideration of purpose
	Consideration is given to the lesson goal(s) and students are grouped to best meet the objectives
	Best instructional practices are employed to challenge and assist all students in their learning

	Lesson and unit structure
	Little consideration and thought given to either short-term or long-term purpose and construction of the lesson(s) and unit
	Lesson(s) are poorly constructed with only some knowledge of good lesson and unit design
	Purpose and intent of lesson(s) and their relation to the unit can be explained
	Lesson and unit structure is clear and allows for different pathways according to student needs


Component 1f: Assessing Student Learning

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Congruence with instructional goals

4.1    6.1

4.2   (6.5)

4.3
	No assessment used to determine student learning
	Some instructional goals are assessed through the proposed approach
	Regular and varied assessments are employed to measure learning with some goals receiving more attention
	Continuous monitoring student learning through observations, daily questions, tests, assignments, projects, etc.

	Criteria and standards

4.1

4.2

4.3
	No rubric or standard established
	One grading scale used for all assessment
	Grading scale and/or rubrics established for assessments and communicated to students
	Grading scale and/or rubrics established with student input and students able to explain the standards


	Use for planning

4.1

4.2

4.3
	Lesson continues without consideration or knowledge of student learning 
	Very little adapting of lesson progression because of limited assessments
	Daily review of student learning effects teaching for the next day
	Continuous review of student learning alters teaching hourly and daily

	Confirming daily learning

4.1

5.1
	No daily assessment of student learning
	“Any questions?” and other superficial means are used to sample student learning
	Regular use of questions, daily work, homework, etc. are used to measure student learning
	Constant use of varied assessments help monitor learning and assist in adapting instruction

	Forms of assessment

4.1
	No assessment used to determine student learning
	Tests, quizzes, and homework are the only tools used for assessment
	Regular and varied assessments are employed to measure learning
	Continuous monitoring student learning through observations, daily questions, tests, assignments, projects, etc


Domain 2: The Classroom Environment

Component 2a: Creating an Environment of Respect and Rapport

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Teacher interaction with students

5.1
	No interaction with students
	Little interaction with students 
	Necessary interaction with students to foster a caring relationship
	Continually interacting with students, showing empathy, support, and concern

	Student interaction with teacher

5.3
	Very little interaction between students and teacher
	Only essential interaction between students and teacher
	Students interact with teacher in a respectful manner and are comfortable in seeking assistance
	Student/teacher respect is evidenced through a climate of trust and fairness

	Student interaction with other students

5.3
	Students are disrespectful to each other 
	Students show little value in honoring the other students
	Rules and consequences direct students in their interactions with each other
	The importance and need for positive peer interactions is evident with the mutual cooperation and respect among students

	Student interaction with other adults

5.1   6.1   (6.5)
	Students are disrespectful to adults in the building
	Only those adults student recognizes and knows are treated respectfully
	Rules and consequences direct students in their interactions with all adults
	Students help establish expectations and are personally responsible for appropriate respectful interactions


Component 2b: Establishing a Culture for Learning

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Importance of content

3.1
	Students have no knowledge of why the lesson(s) is being presented
	Little understanding of the reason or relationship of the lesson to the goals
	Understanding of the goals and the purpose of lesson/unit in meeting them
	Thorough knowledge of goals and daily reinforcement of lesson and teaching integration

	Setting standard for student pride in work

5.2
	Students do work only to complete assignment with no desire to produce a high quality product
	Expectations in place but little encouragement or motivation to reach high standards 
	Expectations in place with teacher reminding students of them and students wanting to reach them
	Continuous encouragement and challenges to improve. Students excel in working hard to reach highest possible levels

	Expectations for  1.1 learning and        2.1  achievement        2.2
	Activities and instruction show only modest expectations
	Activities and instruction show inconsistent expectations
	High expectations are established by the teacher
	Teacher and students plan together and set high levels of expectations


Component 2c: Managing Classroom Procedures

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Management of instructional groups

5.1

5.2
	Group activities unmonitored for student learning and behavior
	Occasional coincidental monitoring of group activities
	Work is organized and groups managed so most students are on task
	Students are continually productive in their groups with each assuming group responsibilities

	Management of transitions

5.1

5.2
	Much time is lost during transitions
	Transitions sporadically efficient with some loss of instructional time
	Smooth transitions with little loss of instructional time
	Transitions are transparent with students assuming responsibility for efficient operation

	Management of materials and supplies
	Poor preparation and organization of materials results in loss of instructional time
	Routines and preparation function moderately well
	Preparations and routines established with very little loss of time
	Routines and procedures common practice with no loss of instructional time

	Performance of non-instructional duties

2.1

5.1

5.2
	Much time is lost performing “other” tasks
	Procedures are fairly efficient with little loss of instructional time
	Systems in place with little loss of instructional time
	Systems are in place with students assuming some responsibility resulting in efficient operation


	Supervision of volunteers and paraprofessional
	Very little direction or defined duties for other adults in the classroom
	Volunteer and paraprofessionals are actively engaged during portions of class time but need frequent supervision
	Other adults are productively and independently engaged during class
	Paraprofessionals and volunteers are active team members of the classroom making positive contributions to student learning

	Use of instructional time

5.1
	Considerable class time is spent on non-instructional issues
	Instructional time is lessened with some non-instructional issues
	Students are engaged in learning from start to finish of class 
	Students are engaged and not affected by any disruptions


Component 2d: Managing Student Behavior

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Expectations

5.2
	No standards are established or students do not have a clear understanding of expectations
	Standards seem to be in place and most students know and follow them
	Appropriate behavior standards are in place and followed by all students
	All students adhere to standards and have contributed in their development


	Monitoring of student behavior

3.2

5.3
	Behavior is unmonitored and teacher is unaware of what students are doing
	Teacher is generally aware of student behavior but misses some of the activities of some students
	Alert to behavior of all students at all times
	Monitoring by teacher is subtle and preventative with students working cooperatively to ensure appropriate behavior

	Response to student behavior

5.3
	Does not respond to inappropriate behavior or the response is inconsistent, overly repressive, or disrespectful or student’s dignity
	Attempts to respond to behavior but with inconsistent results
	Teacher responds to student behavior and students accept intervention and get back on task
	Response to behavior is very effective and sensitive to individual student needs


Component 2e: Organizing Physical Space

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Safety and arrangement of furniture

6.2
	Classroom is unsafe and/or not suited to the activities or lesson
	Safe classroom and adjustments for lesson or activity but with little effectiveness
	Classroom is safe and arrangement a resource for the learning activities
	Classroom is safe and adjustments made by teacher or independently by students to optimize learning activity

	Accessibility to learning and use of physical resources

6.2
	Uses physical resource poorly and learning inaccessible to students
	Adequate use of physical resources with essential learning to all students
	Equal access to learning for all students through skillful use of physical resources
	Students and teacher use physical resources optimally and everyone makes learning accessible to everyone


Domain 3: Instruction

Component 3a: Communicating Clearly and Accurately

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Directions and procedures


	Directions and procedures are confusing to students
	Clarification after initial confusion about directions and procedures
	Appropriate details in directions and procedures avoids confusion
	Directions and procedures are clear and anticipated misunderstandings have been considered

	Oral, written, and visual 

6.2

7.1
	Oral language is inaudible or written language is illegible. Many grammatical or syntax errors are noticeable. Vocabulary vague or incorrect. Very few visual displays
	Spoken language is audible and written language is correct but not background or age appropriate. Visuals are displayed but unrelated to instruction
	Both written and oral language are clear and correct and adapted for student backgrounds and age. Visuals are attractive and related to instruction
	Written and spoken language is correct, well chosen and enhances instruction. Visuals reinforce instruction and student work is displayed.

	Relevancy of questions
	Questions are unclear and sometimes unrelated to lesson
	Questions are clear but do not challenge higher level thinking
	Students are challenged with clearly stated questions 
	Teacher continually challenges students with questions prompting further student investigation and interpretation


Component 3b:Using Questioning and Discussion Techniques

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Quality of questions
	Teacher’s questions are virtually all of poor quality
	Questions are a blend of high and poor quality with some inviting a response
	Most questions are of high quality and elicit student response. Sufficient response time is given
	Questions are uniformly of high quality, adequate response time provided, and further student inquiry encouraged

	Discussion techniques

5.2
	Interactions are predominantly recitation style with teacher leading all discussions
	Teacher makes some attempt to engage students in a true discussion with uneven results
	Classroom interaction represents true discussion with teacher stepping aside when appropriate
	Students take the initiative to openly discuss and question each other on lesson topics


	Student participation

1.1

2.2

5.2
	Only a few willing students participate
	Attempt is made for entire class participation with limited success
	All students are successfully engaged in the discussion
	Students ensure that all classmates participate

	Relevancy of questions
	Some questions are related to the lesson
	Most questions are related to the lesson with some application to learning
	Questions are all related to learning and promote additional inquiry
	Students assist in “staying on the topic” by refocusing the discussion with additional appropriate questions


Component 3c: Engaging Students in Learning

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Representation of content
	Content is inappropriate or unclear with poor examples and/or analogies
	Representation of content is inconsistent in quality with some portions difficult to follow
	Content is appropriate, integrating both students prior knowledge and experiences
	Students reinforce the appropriate content and further clarify the lesson

	Activities and assignments

1.3

5.2
	Inappropriate with little consideration for age or student background. Students are not mentally engaged
	Some activities and assignments are age appropriate. Student engagement is inconsistent.
	Most activities and assignments are appropriate to all students and engage them in learning
	Assignments actively engage students in their learning and foster further exploration and investigation

	Grouping of students
	Groups are inappropriate to the student’s or instructional goals
	Instructional groups are partially appropriate to the students and are moderately successful in reaching the goals
	Groups are appropriate and reinforce lesson goals
	Students work cooperatively within groups to meet or exceed goals

	Instructional materials and resources
	Materials and resources unsuited to the goals and do not engage students
	Some materials and resources are suited with moderate student engagement
	Students are engaged because materials and resources are related to goals
	Materials and resources assist in engaging students. Students adapt or further create materials to enhance learning


	Structure and pacing

1.3

2.2

5.3
	No clearly defined structure is present and the pacing is either too slow or rushed
	Structure is recognizable but not continually maintained with inconsistent pacing
	Pacing is consistent and the structure is clearly defined
	Highly coherent structure fosters student reflection. Pacing is appropriate for all students

	Student participation

1.1

2.2

5.1
	Very little student participation and interaction is evident
	Some students are active participants during the lesson but the level and involvement is sporadic
	All students are participants in the lesson and actively engaged
	Students encourage, include, and monitor their classmates in participation in all activities


Component 3d: Providing Feedback to Students

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Quality: accurate,    4.1   substantive,              4.3  constructive, specific, and appropriate
	Feedback is either not given or of poor quality
	Inconsistent feedback is provided with the quality also varied
	Feedback is consistently of high quality
	Consistent high quality feedback allows students to use it to further their learning

	Timeliness

4.1
	Feedback is not provided in a timely manner
	Timeliness is inconsistent and sporadic
	Teacher provides feedback in a consistent timely manner
	Teacher provides feedback in a consistent timely manner with students able to use it to enhance their learning


Component 3e: Demonstrating Flexibility and Responsiveness

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Lesson adjustment

1.3

4.1

5.3

6.3
	No flexibility in instruction even though it would improve learning
	Attempts to adjust lesson with varied success
	Minor adjustments made with smooth transitions for changes
	Major adjustments are smooth, timely and improve learning

	Response to students

1.3

5.3

6.3
	Teacher ignores or pays little attention to questions or interests
	Attempts to answer questions and needs but with inconsistency
	Successful accommodation and inclusion of student questions and interests
	Spontaneous events further enhance instruction and learning

	Re-teaching

1.3

5.3

6.3
	Blame for lack of learning is either placed on the student or the environment
	Responsibility for learning is accepted by the teacher but limited instructional strategies diminish success
	Teacher persists in helping all students learn employing a moderate number of teaching strategies
	An extensive number of strategies are used to help all students and, when necessary, ideas are solicited from colleagues


Domain 4: Professional Responsibilities

Component 4a: Reflecting on Teaching

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Effective self-evaluation

1.3

6.1

6.3
	Does not know if lesson was effective or achieved goals or totally misjudges the effectiveness of the lesson
	Generally accurate impression of the lesson and its effectiveness
	Accurate assessment of effectiveness and is able to cite some examples to document success
	Thorough and accurate assessment of effectiveness and able to cite numerous examples to document success and weigh their importance

	Use in future teaching

1.3

6.1

6.3
	No suggestion(s) for improving lesson
	General suggestion(s) for future improvement
	Has a few specific ideas for future use
	Specific changes identified with reasons for change and potential improved outcomes


Component 4b: Maintaining Accurate Records

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Student completion of assignments

6.1

6.3
	Documentation of student assignments is incomplete and in disarray
	Assignment records are incomplete, rudimentary, and only partially effective
	Student assignment records are complete and very effective
	Completion of assignment records is complete, effective, and students assist in their own record maintenance

	Student progress in learning

1.3

4.1

4.3
	No system is in place or the records of learning are incomplete or in disarray
	Recording system on student learning is partial and ineffective
	System for student learning records is thorough and effective
	System for student learning records is thorough and effective. Students interpret and contribute information.



	Non-instructional records

4.1
	Records are incomplete or not entered causing errors and confusion
	Non-instructional records are adequate but require frequent interpretation to avoid errors
	System of recording is established, maintained, and effective
	System for student non-instructional records is thorough and effective. Students interpret and contribute information


Component 4c: Communicating with families

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Information about instructional programs

3.1

6.4
	Little information about the instructional program is shared with families
	Information is provided only at required times or activities with no additional information communicated
	Provides frequent information about instructional programs when appropriate and necessary
	Frequent and timely information about instructional programs when appropriate and necessary with students assisting in its delivery

	Information about individual students

1.2

6.4


	Provides minimal information to parents and does not respond or insensitively responds to parent concerns about student
	Adheres to district procedures, using both written and verbal communication but is insensitive to parent concerns
	Communicates on a regular basis using both written and verbal communication and is available to parents and sensitive to their concerns
	Provides frequent information to parents regarding both positive and negative aspects. Great sensitivity is shown in responding to parent concerns, using multiple means of communication, in a timely manner

	Information about student learning

1.2

6.4
	No attempt is made to inform parents of student learning other than progress reports or report cards
	Occasional communication on student learning is inconsistently shared with some parents
	Frequent and consistent communication on learning is provided to all families
	Student progress is continually provided to families with students accepting mutual responsibility.


Component 4d: Contributing to the School and District

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Professional interactions with colleagues

7.2
	Relationships with colleagues are either negative or self serving
	Cordial relationships with colleagues are maintained to fulfill district obligations
	Support and cooperation characterize relationships with colleagues
	Support and cooperation characterize relationships with colleagues. Teacher takes initiative in assuming leadership among faculty

	Participation in contractual and district initiatives
	Total avoidance in school events
	Participation in school events when necessary or specifically asked
	Voluntary participation in school events, making a substantial contribution
	Voluntary participation in

school events, making a substantial contribution and takes leadership role in their success


Component 4e: Growing and Developing Professionally
	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Engages in no professional development other than required events

7.1
	Only mandated professional development is completed
	Participates in professional development when it is convenient
	Seeks out professional development activities which will enhance their teaching and student learning
	Seeks out professional development activities, which will enhance their teaching and student learning. Makes a systematic attempt to conduct action research in the classroom


Component 4f: Showing Professionalism  

	CONTENT AREA
	UNSATISFACTORY
	BASIC
	PROFICIENT
	DISTINGUISHED


	Service to students

3.2

5.3
	Inattentive and not alert to student needs
	Inconsistent in meeting student needs
	Moderately active in meeting student needs
	Teacher is highly attentive to student needs and solicits assistance if necessary

	Advocacy
	Contributes to school practices that result in some students being ill-served
	Does not knowingly contribute to practices that ill-serve student(s) in their success
	Works within the building to ensure fair opportunity for all students to succeed
	Challenges negative attitudes and works to ensure fair opportunities for all students especially those traditionally underserved

	Decision making

7.2
	Decisions are based on self-serving interests
	Limited genuine professional considerations are included in decisions
	Maintains an open mind and works cooperatively with colleagues in making decisions
	Takes a leadership role in working with colleagues to maintain high professional ethics in reaching decisions



